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Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Charnwood College 

Number of pupils in school  584 (yr7-11) 

Proportion (%) of pupil premium eligible pupils 30% (yr7-11) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2023/24 – 2025/26 

Date this statement was published November 2023  

Date on which it will be reviewed October 2024 2025 
2026 

Statement authorised by Alastair O’Connor 

Pupil premium lead Tracey Rowe 

Governor / Trustee lead Dave Foord 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £156,770 

Recovery premium funding allocation this academic year £ 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£156,770 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Charnwood College, our academic expectations are high, and we believe that 

success is achieved through a genuine curiosity and a love of learning.  

Our pupil premium strategy plan supports the implementation of our academy mission 

statement and curriculum aims, ensuring that for those students whose learning is 

vulnerable have barriers removed so that they can prosper onto the next stage of their 

academic journey and future careers and lives.  

The aims of our curriculum are to: 

• Be broad and balanced 

• Unashamedly challenge all learners regardless of ability 

• Provide a coherently planned sequence and structure in each subject that 

will enable students to build their knowledge and skills over time 

• Develop cultural capital across a wide range of context and experiences  

• Prepare our students for the next stage in their academic journey  

Our pupil premium strategy plan will endeavour to remove any identified 

barriers/challenges for achieving these aims for students whose learning is identified 

as vulnerable. We do this by promoting a positive academy warm:strict culture that we 

call ‘The Charnwood Way’. The key principles of our pupil premium strategy are:  

• The average reading age for students should be at least in-line with their 

chronological reading age 

• To provide an experience of a wide range of cultural enrichment activities that 

support career aspiration and the development of cultural literacy through a 

broad and balanced knowledge-rich curriculum and additional enrichment 

• To review access to funding/activities/support/barriers with individual students 

(year 1) and students and parents (year 2 onwards) 

• Improve academic outcomes and careers education for students so that they 

are fully prepared for the next stage in their academic journey 

• Improve attendance, mental health and well-being support, including support for 

impact as a result of the COVID-19 pandemic  

• All activities to be supported by evidence-based research to ensure all of our 

approaches have maximum impact  

• Mitigating the impact of the COVID-19 pandemic on students, particularly for 

those whose learning is identified as vulnerable 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 A significant proportion of students with a reading age below their 
chronological age and their ability to correctly apply tier 2 and 3 language 

2 Recall of prior knowledge and the building of wider schemata  

3 Lack of well-established and structured study and lifestyle routines 

4 Students’ low aspirations and self-esteem affecting their involvement in 
academic enrichment and extra-curricular activities 

5 Engagement with hard-to-reach parents 

6 Access to careers advice and guidance 

7 Disadvantaged students making less progress than their non-disadvantaged 
peers 

8 Impact of social isolation (as a result of lockdown) on students’ wellbeing and 
mental health  

9 Parents’ ability to provide specialist curriculum resources and uniform 

10 Low attendance rates and persistent absence 

11 Impact of lockdown on students’ ability to successfully complete coursework 
and be fully prepared for exams 

12 Students managing their own behaviour and staffs’ ability to use appropriate 
strategies 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

The progress 8 gap between 
disadvantaged students and National 
other students is significantly reduced. 

National P8 2018-19 -0.03 

National Disadvantaged P8 2018-19 -0.45 

CWC P8 22-23 -0.15 

CWC P8 23-24 0.14 

CWC P8 24-25 N/A 

CWC Disadvantaged P8 2022-3 -0.82 

CWC Disadvantaged P8 2023-4 0.06 

CWC Disadvantaged P8 2024-5 N/A 

The attainment 8 gap between 
disadvantaged students and National 
other students is significantly reduced. 

National A8 2018-19 46.7 

Disadvantaged A8 2018-19 36.7 

CWC A8 2022-23 42.6 
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CWC A8 2023-24 43.8 

CWC A8 2024-25- 43.9 

CWC Disadvantaged A8 2022-23 32.7 

CWC Disadvantaged A8 2023-24 39.9 

CWC Disadvantaged A8 2024-25 36.09 

The percentage of disadvantaged 
students achieving basic 9-4 and 9-5 is in 
line with National other. 

National 9-4 

National 9-5 

Levels of attendance, persistent absence 
and fixed term exclusions are (at least) in 
line with National other.  

National  

The percentage of students entered for 
the Ebacc is at least in line with National 
entry levels. 

National entry 40% 

CWC 2022/23 Ebacc entry 57% 

CWC 2023/24 Ebacc entry 41% 

CWC 2024/25 Ebacc entry 41% 

Reading ages Disadvantaged students progress in their 
reading ages outstrips their age related 
progress 

Students are able to experience a wide 
range of cultural and sporting activities. 

Student participation rates. 

Attendance at enrichment. 

% of students receiving 1st choice 
enrichment. 

Students study, lifestyle routines and 
career aspirations are supported. 

Good progress against Gatsby benchmarks. 

Quality assurance of personal development 
work. 

Levels of engagement with Unifrog. 

Destinations data. 

Attendance to intervention sessions. 

Attendance to homework club. 

Attendance to and engagement with 
dropdown days and holiday interventions. 

Parents are well informed about college 
activities and their childs progress.  
Parents are supported in ensuring 
students have high levels of engagement 
with their learning.  

Attendance at parents evening > 80% 

Improved outcomes in parent voice. 

Case study details of where uniform and 
resources have been provided. 

Students have access to support for their 
mental health and well-being.  Staff are 
aware of how poor mental health can 
impact learning. 

Engagement with mental health 1:1 
meetings 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 27,532 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reading 

• DRET reads 

• Respond like a scholar 

• Accelerated Reader 

• NGRT testing of reading 

 

• Research has found that reading to 
children is one of the most important 
activities for developing the knowledge 
required for eventual success in 
reading. ... In addition, reading to 
children also stimulates them to read 
books themselves and further develop 
their cognitive skills (Canoy et al., 
2006) 

• Reading for pleasure can benefit a 
child’s education, social and cognitive 
development, their wellbeing, and their 
mental health (Collier 2019) 

• Reading for pleasure has been 
associated not only with increases in 
reading attainment but also with writing 
ability, text comprehension, grammar, 
breadth of vocabulary, attitudes, self-
confidence as a reader, pleasure in 
reading in later life, general knowledge, 
a better understanding of other 
cultures, community participation, a 
greater insight into human nature and 
decision-making (Clark & Rumbold, 
2006; Howard, 2011; Wigfield & 
Guthrie, 1997). 

• Currently there is a large gap in 
achievement between secondary 
school students who read books for 
pleasure and those who do not (OECD, 
2010; Mol and Bus, 2011), and the 
strongest predictor of reading growth 
from age 10 to age 16 is whether a 
child reads for pleasure (Sullivan & 
Brown, 2013). 

• Family history and socio-economic 
status have been shown to impact on 
literacy skills including single word 
reading, spelling and orthographic 
processing (Keiffer, 2010; Conlon, 
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Zimmer-Gembeck, Creed & Tucker, 
2006). Yet research suggests that 
simply having access to print in the 
home and a positive reading attitude 
can help to eliminate differences due to 
socio-economic status (SES) (Kirsh et 
al., 2002). 

• On average, oral language approaches 
have a high impact on pupil outcomes 
of 6 months’ additional progress.  
Some studies also often report 
improved classroom climate and fewer 
behavioural issues following work on 
oral language.  Reading 
comprehension strategies are high 
impact on average (+6 months). (EEF 
Teaching & Learning Toolkit, 2021) 

• Simply reading challenging, complex 
novels aloud and at a fast pace in each 
lesson repositioned ‘poor’ readers as 
‘good’ readers, giving them a more 
engaged, uninterrupted reading 
experience over a sustained period. In 
12 weeks, students made 8.5 months 
progress, but poorer readers made 16 
months progress’. Westbrook (2019),  

 

Knowledge retrieval 

• Knowledge recall booklets 
(3xAM reg) 

• Knowledge organisers 

• Retrieval tasks every lesson 

Dunlosky et al (2013) rate retrieval as 

having ‘high utility’ for classroom practice 

 

Typically, practicing retrieval yields 
significantly greater long-term retention of 
the studied materials than just restudying 
them (Pashler et al, 2007) 

2, 7 

Quality first Teaching 

• Make sure teaching is 
rigorous and well planned to 
a consistently high level in all 
subjects. 

• Classroom environment is 
conducive to learning and 
students commit to subject 
specific scholarly responses 
and disciplinary knowledge. 

• Embed Rosenshine’s 
Principles, Dret ‘LEARN’ and 
Charnwood College lesson 
rubric 

• Provide staff with effective 
strategies to use with hard to 
engage pupils in order to 
reduce the number of 

Timetabled weekly staff CPD focusing on 
delivering a knowledge rich curriculum 
and an evidence informed approach to 
teaching, ensuring that for those 
student’s whose learning is vulnerable 
teachers are able to better meet the 
needs of students and reduce cognitive 
overload. This will include staff CPD on 
cognitive load theory and Rosenshine’s 
Principles of Instruction. Ensuring staff 
have regular and focused access to CPD 
that enhances their personal 
development is supported in the EEF’s 
(2021) initial evidence review into ‘What 
are the characteristics of teacher 
professional development that increase 
pupil achievement?’. Initial research from 
this study outlines that, “Meta-analyses 
find that teacher personal development 
programmes tend to improve pupil 

7, 12 
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cooler/ICE incidents and 
exclusions 

academic achievement.” (FletcherWood 
& Zuccollo, 2019; Lynch et al., 2019) 

 

“Because meeting needs is hard and 
emotional work, it can be easy to have an 
emotive reaction to the frustration that 
can arise.  Avoid negative emotional 
reactions by understanding learners’ 
feelings and the reasons for those 
feelings at the time”  (Thompson & 
Walsh, 2021) 

Alternative provision 

• Appoint new AP to lead 
alternative provision 

• Establish a school within a 
school for KS3 students 

• Adapted curriculum delivered 

 

The primary and secondary mainstream 
schools that took part in the research 
commonly took active steps to identify 
pupils perceived to be at risk of exclusion 
or off-site direction and intervened early 
to prevent this if possible. Schools used a 
range of monitoring tools, but behaviour 
logging systems (computer-based 
systems which allow schools to 
systematically record and analyse 
breaches in behaviour policy) appeared 
to work well in combination with other 
approaches, such as input from pastoral 
staff and taking into account the pupil’s 
background and characteristics when 
deciding on how best to respond. 

 

The main preventative strategies that 
schools put in place included mentoring, 
temporary withdrawal (either to internal 
inclusion units or short- 10 term/ part-time 
AP), bringing in specialist external 
support or assessment services, and 
changes to individual timetabling. 

 

Despite anxiety prior to starting AP, once 
children were settled into their 
placements, parents usually felt their 
child benefited from the smaller class 
sizes, fresh start, and more personalised 
support. 

 

AP providers most commonly employed 
general approaches such as smaller 
class sizes, and personalised or one-to-
one tuition, rather than pedagogical 
approaches designed specifically for a 
particular pupil group 

 

Pupil progress was closely monitored in 
AP, and regularly reported to parents, 
sometimes via daily updates. Monitoring 
encompassed attendance, behaviour and 

3, 4, 5, 10, 
12 
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attainment, as well as emotional 
wellbeing and softer outcomes. Parents 
interviewed in the case study research 
appreciated the frequent updates they 
received on their children’s progress and 
welcomed the emphasis on more 
‘positive’ communication than they were 
used to from schools. 

 

Around nine in ten AP providers expected 
at least some of their full-time pupils to 
return to mainstream schools or colleges, 
and around half aimed to reintegrate all 
or most of them.  

 

IFF Research Ltd, Professor Martin Mills 
(University College London) and 
Professor Patricia Thomson (University of 
Nottingham) (2018) 

Exam preparation 

• Provide revision 
resources/guide 

• Intervention sessions/staffing 

• February coursework school 

• Easter revision school 

• National Tutoring programme 
and/or academic mentor 

• Coursework drop-down days 

 

The data suggests that, on average, an 
investment in more instruction time for all 
would lead to small improvements in 
academic progress. Connolly (2021) 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 44,967 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reaching parents 

• Appoint additional 2x 
head of year 

• 3 x year data drops 

• 1 x year parents 
evening 

• Increase in social 
media coverage 

• Welfare calls 

 

Parental engagement has a positive 
impact on average of 4 months’ 
additional progress. It is crucial to 
consider how to engage with all parents 
to avoid widening careful to monitor the 
efficacy of SEL approaches in their 
settings.  (EEF Teaching & Learning 
Toolkit, 2021 

 

“Parent involvement plays a key role in 
children’s academic attainment. The 
balance of evidence suggesting that it 
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 holds regardless of socio-economic 
status and across grade levels […] that 
it is stronger for older children because 
they can articulate what they are doing / 
need,” (EEF, 2019, How Can Schools 
Support Parents’ Engagement in their 
Children’s Learning?, pg 37).   

Supporting Parents 
with equipment 

• Art packs 

• Stationary packs 

• Uniform 

• PE uniform 

The current evidence base on school 
uniform and academic outcomes is 
extremely weak. The limited evidence 
base means that an overall impact in 
months progress is not communicated.  
Wearing a uniform is not, on its own, 
likely to improve learning, but can be 
successfully incorporated into a broader 
school improvement process which 
includes the development of a school 
ethos and the improvement of 
behaviour and discipline.  (EEF 
Teaching & Learning Toolkit, 2021) 

9 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 84271 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Study and Wellbeing 
Routines 

• Develop PD lead 

• Design & implement a 
welfare PD curriculum 

• 6 drop-down days per 
year 

• Visitors/activities 

• Homework club 

Homework has a positive impact on 
average (+ 5 months), particularly with 
pupils in secondary schools.  Some 
pupils may not have a quiet space for 
home learning – it is important for 
schools to consider how home learning 
can be supported (e.g. through 
providing homework clubs for pupils).  
(EEF Teaching & Learning Toolkit, 
2021) 

2, 3, 4,7 

 

 

Enrichment  

• Subsidised music 
lessons 

• Appoint musician in 
residence 

• Appoint director of 
music 

• Appoint additional peri 
music teachers 

• Subsidised food 
enrichment 

Arts participation approaches can have 
a positive impact on academic outcomes 
in other areas of the curriculum.  Overall, 
the average impact of arts participation 
on other areas of academic learning 
appears to be positive but moderate, 
about an additional three months 
progress.  Improved outcomes have 
been identified in English, maths and 
science.  (EEF Teaching & Learning 
Toolkit, 2021) 

 

3,4 
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• Transport to sporting 
events 

• Subsidise trips 

There is a small positive impact of 
physical activity on academic attainment 
(+1 month). While this evidence 
summary focuses on the link between 
physical activity and academic 
performance, it is crucial to ensure that 
pupils access to high quality physical 
activity for the other benefits and 
opportunities it provides.  (EEF Teaching 
& Learning Toolkit, 2021) 

 

Careers Advice and 
support  

• Support from LEBC 

• Purchasing and use 
of Unifrog 

• 6 drop-down days per 
year 

• Visitors/activities 

EEF’s ‘Careers Review’ in 2016 
“Kashefpakdel and Percy (2016) 
examine the impact of school-mediated 
careers talks with speakers from 
outside of school at ages 14–16 on 
earnings (in full-time employment) at 
age 26. The study finds that young 
adults experience wage premiums of up 
to 1.6% per careers talk with premiums 
greatest when participants agreed, as 
teenagers, that the talks were ‘very 
helpful.”  

 

5,6 

Attendance and 
Welfare 

• Create a new post of 
attendance and 
welfare co-ordinator 

• Create a new post of 
safeguarding officer 

• Embed post of 6th 
form co-ordinator  

• Appoint additional 
heads of year/heads 
of house 

• Develop a rewards 
culture within school 
around good 
attendance 

• Develop a media 
campaign around 
good attendance 
with students and 
parents 

• Train and deliver 
ELSA (emotional 
literacy supporting 
assistants)  

 

National research illustrates that 
children with lower attendance do not 
perform as well within examinations as 
students with a higher overall 
attendance percentage. Students who 
are not attending are at higher risk of 
harm as we are unable to monitor their 
wellbeing and ensure we are 
safeguarding them effectively. The 
attendance and safeguarding support 
team will work closely with HoY to 
ensure that student attendance is 
monitored closely and any concerns are 
picked up during the first period of the 
academic day. They will also provide 
support to families for students with 
persistent absence or have anxieties of 
returning to mainstream education (as a 
result of COVID-19). Students who are 
of an ongoing or increasing concern will 
be monitored and actions put in place to 
support their attendance, including 
support from relevant external 
agencies. An academy counsellor will 
provide support for students, particularly 
to support mental health and wellbeing 
and reduce anxieties that may have 
been caused as a result of the COVID-
19 pandemic. The Safeguarding and 

8,10 
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Attendance team will also provide a 
small tutor group provision.  

 

Social and emotional learning 
approaches have a positive impact, on 
average, of 4 months’ additional 
progress in academic outcomes over 
the course of an academic year. This 
finding, however, has very low security, 
so schools should be especially careful 
to monitor the efficacy of SEL 
approaches in their settings.  (EEF 
Teaching & Learning Toolkit, 2021 

 

Total budgeted cost: £ 156,770 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2022-

2023,2023-24, 2024-25 academic year.  

Progress  

National P8 2018-19 -0.03 

National Disadvantaged P8 2018-19 -0.45 

CWC P8 22-23 -0.15 

CWC P8 23-24 0.14 

CWC P8 24-25 N/A 

CWC Disadvantaged P8 2022-3 -0.82 

CWC Disadvantaged P8 2023-4 0.06 

CWC Disadvantaged P8 2024-5 N/A 

Attainment 

National A8 2018-19 46.7 

Disadvantaged A8 2018-19 36.7 

CWC A8 2022-23 42.6 

CWC A8 2023-24 43.8 

CWC A8 2024-25- 43.9 

CWC Disadvantaged A8 2022-23 32.7 

CWC Disadvantaged A8 2023-24 39.9 

CWC Disadvantaged A8 2024-25 36.09 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Sparx Maths Sparx Learning 

Accelerated Reader Renaissance Learning 

NGRT Renaissance Learning 

Read, Write, Inc Ruth Miskin 
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